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CHAPTER I
INTRODUCTION

In September of 1946, one hundred and sixty-two
students entered the ninth grade of Marion High School. Only
eighty=-four of these students graduated in June of 1950. It
is felt that the causes which prevented seventy-eight membsrs
of this class from graduating with the other members merit an
exhaustive study. If, 1n the light of this and previous
research, the causes of elimination from school may be
ascertained, then an alleviation or elimination of some of
the conditions causing drop-outs, failures, and retardations
may be accomplished.

It 1s felt that a summary of the geographic, economic,
and scholastic conditions which may have a bearing on this
study should be glven.

Marion, North Carolina, 1s located among the foothills
of the Appalachian chain of mountains, about forty miles sast
of Asheville, North Carolina. The chief industries are tsx-
tile manufacturing, hosiery mills, furniture plants, and
farming. The town of Marlon has a city school system separats
from that of McDowell County. This city system consists of
five elementary schools, one central high school, and ome
Negro union school. In this study only the high school was

included, although the elementary schools are necessarily




included in some of the sources of data.

The town of Magrion is unusual in some respects; bri-
marily, it is a manufacturling town with a population of about
5,500 This population figure is erroneous, however, because
there are almost 15,000 peopls in what one must regard as
Marion. This discrepancy occurs bsecause the mill villages of
Clinchfield, East Marion, Cross Mills, and West Marion
(although they are a part of the town) are not situated
within the corporate boundaries of the town of Marion. This
condition 1is the result of an agreement between the town and
the several industries to the effect that the industries
would not be incorporated if they would build in the environs
of the town. In that way they would escape the payment of
town taxes on thelr property.

The East Marion, Clinchfield, Eugene Cross, and West
Marion Schools are literally 1n the county and not in the
incorporated section of Marion, yet they are included in the
Marion Clty School System,which 1s a separate unit from the
county system. These schools, together with Marion Central
Elementary School, send thelir graduates to Marlon High School
for their secondary education.

The economlc backgrounds of the high school students
vary greatly. Pupls range from the children of a family on
relief or charity to the children of the most financilally

secure residents of the town. Since there is such a wids



range in the economic backgrounds of the children, there is
also a wide range in social acceptance. This results in =
certain degree of "clannishness" desplte the efforts of the
administration to prevent this occurrence.

Attempts have been made to secure the co-operation of
industries 1n refusing to employ students prior to theilr
graduation from high school, but this has not proved practi-
cal since the employers in the industries must maintain a
force capable of operating the plants. However, preference
is granted to high school graduates in every instance where
it 1s practical to do so.

The faculty of Marion High School 1s composed of
seventeen teachers, all holding North Carolina class "A"
certificates or Master Teachers Certificates. There are
silx men and eleven women on the faculty. Four have masters
degrees and three others are working toward this end. One
member is just short of his doctor's degree. All teachers,
with the exceptlon of four, have been 1n the school four or
more years. The faculty of this school compares favorably
with the faculties of other schools of similar size.

Marion High School offers four years of the following
subjects: English, mathematics, sclence, physical education,
vocational home economics, forelgn language (two of Latin and
two of Spanish), band, girls' glee club, boys' chorus,

dramatics, and commercial subjects. The school does not offer




courses in manual arts, carpentry, textiles, shop, agricul-
- ture, piano, architectural designing, draftmanship, blue-

printing, and distributive education.
I. THE PROBLEM

Statement of the problem. It is the purpose of this

study to ascertain to what degree the drop-outs, fallures,
and retardations in Marion High School'!s class of 1950 were
caused by: (1) financlal insecurity, (2) mental incapacity,
(3) family interference, (4) physical defects, (5) faulty
curriculum, (6) emotional disturbances, (7) irregular
attendance, (8) poor study habits, (9) environment, (10)
failure in subjects, (ll) suspension from school, (1l2)
economic necessity, (13) marriage, (14) lack of-i»‘kfc}f, (15)

poor health, (16) and other factors.

Importance of the study. The organization and content

of our high school curriculum are so foreign to the interests
of some of our students and to the demands of life immediately
about them that they feel that they are better off out of
school and working than they would be 1f they attended school.
They seem to arrive at the conclusion that the acquisition of
immediate cash 1s preferable to the (to them) doubtful ad-
vantages to be gained by further educational advancement. When

a condition such as this prevalls 1in the life of a student,
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have the school administrators, teachers, and guidance staff
done all they might have done for the student? When any
student fails to gain from the school all that he is capablse
of receiving, he is eilther losing something that would have
made him a bstter individual and citlzen or there 1is little
excuse for the existence of schools. The child dropplng out
of school loses whatever advantages he might have gained by
remailning in school; and society, of which he i1s an integral
part, also suffers the loss of whatever contribution a

higher educational level might have enabled the student to

make.
IT. DEFINITIONS OF TERMS USED

Elimination from schoole. Thils broader term was used

to include failure, suspension, retardation, drop-outs, and
any other cause or reason for not completing the high school

course of study on time.

Failure is used to indicate that the student did not

meet the requirements of the school for promotion.

Suspension iIndicates the suspension from school of any

student for disciplinary or other reason by the school ad-

ministration.
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Retardation means that the student has falled to meet

the minimum requirements for a passing grade in a subject or
subjects to the extent that he 1s not able to progress at the

same rate as the other members of his class.

Drop=outs are students who left school of thelr own

accord for any reason they deemed justifiable at that time.
III. PROCEDURE AND SOURCES OF DATA

The data. The data used in this study were secured
through: (1) a survey of all the literature pertinent to
this subject published during the last ten years or mors,

(2) results of individual case studies of the seventy-elght
puplls who were eliminated from the graduating class of 1950,

and (3) a study of school records pertinent to the subject.

Procedure used in collecting the data. Three methods

were used in gathering data for the study. A three=-page
questionnaire was used to eliclt information from students
who failed to finish with thelr class; a teacher check list
was used to determine how the teachers' ideas coincided or
conflicted with the pupils' ideas; a copy of each pupil's
school record was used in an attempt to determine other
factors.

The questionnaires were mailed to all students who

had dropped out, and a follow-up post card was sent to those
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who falled to return the questionnalres. In a few Instances
personal solicitations were made where responses were hard
to obtaln. Self-addressed envelopes wers sent to all seventy-
eight drop=-outs with adequate postage for their return
included.

The response to the questionnaire was quite disappoint-
ing; but when one considers that the students had some reason
for dropping out, and that reason, elther justly or unjustly,
would be ascribed by them to be a fault of the school, it is
not surprising that the return would be disappointing. Only
thirty-two replied.

The teachers were more co-operative. OQut of the
seventy-elght check lists sent to home room teachers, fifty-
five were completed and returned. Some were not returned
because the homeroom teacher did not have adequate informa-
tion for replyinge. ©Some of the students were under teachers
who had moved to another school or had left the profession
for better jobs.

The checking of the students' records from the school
records was a routine procedure, and this information was
complete for all students who had dropped out.

In reviewing the literature the author was interested
primarily in what factors caused the child to leave school or
be retarded. He attempted to discover what part the (a)

physical and mental health of the child had to do with his



leaving school, (b) what part the social and environmental
status of the child played, (c¢) what effect the economic
stabllity of the pupil's home had on his leaving school, and
(d) to discover if the school was at fault in not having met
the needs of the pupils.

Visits were made to the homes of the non-graduates
whenever 1t was possible to do so, and all information was
carefully recorded. It took one year to complete this study,
an eanalysis of which will be found in Chapter III. Chapter

IV presents a summary of conclusions and recommendatlions.




CHAPTER II
REVIEW OF THE LITERATURE

Some idea of the importance of this subject may be
had by exploring the vast amount of literature that has
been written in the last two decades. However, this writer
did not attempt to summarize all the literature, but used

only that which was pertinent to his particular problem.

Significance of the problem. A general revliew of the

literature on elimination from school reveals that leaders

in the field of education are agreed that the problem is of
serious and primary importance. Authoritles and research
workers have polnted out that while in school a large number
of the potential withdrawals tend to be uninterested in thelr
studies, fail in school subjects, become truants, and
frequently become problem children in school. They also

find that after a child leaves school, he freguently fails

to make proper adjustments and is apt to remain a problem

to society.
L
He. H. Rickman, superintendent of the Elizabeth, New

Jersey, Public 3chools, says:

L
He He Rickman, "Drop-Quts=--gElizabeth, New Jersey,
School System's Plan Has Reduced Delingquency Almost Fifty
Per Cent," Clearing House, 13:548, May, 1939.
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The usual high school curriculums make little or
no allowance for these subnormal, either In special
subject matter, equipment, or type of teachers. To
these unhappy and often unwanted boys and girls,
frequently in hot water with their teachers and
principals, the lure of the open streets with thelr
absence of home work, tongue-leshings, detention, and
uninteresting subject matter, is a tremendous pull.
O0f course thelr usual intention is to find work, but
since most of the industries today won't hire any one
under eighteen years of age, there is little choice
but the streets.

A survey conducted for the American Youth Commlission
shows that for a sampling of youth who dropped out of school
before the age of sixteen there was an average wait of three
and a half years between the time thet they withdrew from
school and the time that they secured thelr first em.ployment.2

Gragg,s in an objsctive study of two widely separated
commmnities in 1947, found that cne of the most important
factors in the lives of students who withdrew from high
school was broken homes caused by death or divorce.

Howard N. Bell describes the state of perplexity in
which a school=leaver finds himself thus:

Between the day when, for whatever reason, the

young person sees the last of his schoolroom and the
day when he experiences the gusto of his first job,

2
Howard N. Bell, Youth Tell Their Stor (Washington:
Americen Council on Education, 1938), p. 143.

2 William Lee CGragg, "Some Factors Which Distinguish
Drop-0Outs from High School Graduates," Qccupations, 45:457-
60, July, 1948,
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there has developed what, for him, is a veritable
'no man's lend! of final futility.4
Pupils leaving school before graduation are not pre-
pared to take their places in a rapidly changing socilal and
economic order. No other satisfectory agency exists to
bring to completion the school'!'s unfinished task of preparing
these boys and girls for a wholescme and useful life, yet the
schools are letting them slip away to flounder aimlessly in a
sea of uncertainty, because they have no preparation for meet-

ing and overcoming life's obstacles.,

5
Famlly background of school leavers. Dillon says

that the United States Bureau of the Census (1940) showed

that:

« « o about 80% of children 14 through 17 years of
age were living with both parents; about 16% were living
with one parent or other relatives; while 3% were living
as lodgers, resident servants or hired hands, or as
Inmetes of institutions. Therefore, though school
leavers from broken homes were in a minority, the pro-
portion from such homes was somewhat larger than for the
14 through 17 year age populatlon in general.

4
Bell, op. cit., p. 2.

5]
Harold J. Dillon, Early School Leavers (New York:
National Child Lgbor Commlttee, 1949), pp. 19-20.
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In a study of 900 school leavers Dillon6 found that
the number of children in a family had a definite bearing on
whether the child completed his high school training. He
found that in families with one child, only 3% left school
before graduation, while the percentage of school leavers
from families having two children jumped to 13%. Families
having three, four, five, or six children averaged about
15% in withdrawals, and families with eight or more averaged
17%.

Melcher7 found that marrisge constituted another cause
of drop-outs. High school puplls are not emotionally mature,
are ambitlous to begin an independent career, are scmetimes
unhappy in thelr home environment and go intc marriage, thus
depriving themselves of a normal youth.

Dillon8 found that the reasons school-leavers advanced
for having left scheool before graduation, in the order of the
frequency of occurrence,w@@%ﬁ¥Mypreferred work to school,
were not Interested in school work, needed money to buy clothes

andkhelp at home, wanted spending money, were failing and did

not want to repeat grade, could not learn 1mn school and were

6
Ibido s PDe 21-220

7 George Melcher, "Why Students qQuit School," School
Review, 54:2556-59, May, 1944.

8
Dillon, op. clt., p. 54.
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discouraged, disliked a certain subject, disliked a certain
teacher, friends had left school, could learn more out of
school than in school, 11l health, parents wanted youth to
leave school,

Dillon9 went & step further in trying to find out

what would have kept the students in school. They were asked
what changes they would suggest, and the following changes
were suggested, in the order of the frequency: provide work
experience, specific vocational instruction, services of a
guidance counselor, more personal contact with teachers, more
participation in school activities, opportunity to change
courses, smaller classes with more individual instruction,

and transfer to another school.

0
Social and economic status of drop-outs. Belll

states, "Of all the factors considered in this study, probably
the most potent cne in determining the youth's grade attain-
ment 1s his father's occupation." For the youth whose

fathers were unskilled, two out of every ten dropped out of
school before graduation. For the youth whose fathers were
technical or professional occupations, only one out of

thirteen faliled to go beyond the eighth grade, and only one

Ibido ’ pp . 56-570

Bell, op. cit., p. 98.




14
11
out of five falled to graduats. In addition to the occupa-
tional status of the father, Bell also lists race, relief
status, sex, size of family, and educatlion of the father as
other factors which influence the withdrawal of the pupils.
Williams,12 in a survey of 20,303 drop=-outs found
the following corrslation betwesn the economic status of the
home and student mortallity:
(1) Fifty-two per cent of students whose parents were
unskilled workers dropped out of school.
(2) Thirty-seven per cent of the students whose parents
were skilled workers dropped out of school.
(3) Twenty-two per cent of the students whose parents
wers clerical workers dropped out of school.
(4) Ten per cent of the puplls whose parents were
professional workers dropped out of school.
Harl Re. Douglass and Kate W’indl:5 in a study of 415
withdrawing pupils from the junlor high schools of Minne-
apolis found thet retardation and soclo-economic status wers

the factors most closely related to elimination.

11
Ibid., p. 60.

2
Aubrey Williams, "Elementary and High School
Students," School and Society, 49:441-2, April, 1939.

13 ’
Harl R. Douglass and Kate Wind, "Factors Related

to Withdrawal from Junlor High Schools in Minneapolis,"
Elemsntary School Journal, 37:375-80, January, 1937.
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Rickman  points out that, "Most of the drop-

outs. . « show failure in two or more subjects."

From the findings listed herein and from other sources

1t would seem that some of the baslc causes for pupll elimi-

nation from high school are the followlng:

(1)

(2)

(3)

(4)

(5)

(6)

(7)

(8)

(9)

Economic status (Including the father's occupa-
tion)

Cultural background (Including the education of
the parents and their attitude toward school)
Fallure in school work (Including marks and
retardation)

Mental status (Including intelllgence and person-
ality traits)

Age of pupil

Sex of pupil

Health of pupil

Lack of adjustment of the school to the needs
of the pupil

Failure to enforce compulsory attendance laws.

14

Rickman, op. clt., p. 548.
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SUMMARY

Children who lsavse school are pupils who, according to
Rickman, are often unwanted and frequently in hot water with
their teachers and principals. The open streets provide more
of a lure than their unhappy school experiences. They expect
to get work, but the American Youth Commlssion reports that
the average walt betwsen the time they leave school and the
time they secured employment was three and a half years.

Gragg found that broken homes contributed to the
wlthdrawal from high school of students.

Drop=-outs are left in a state of perplexity. The
schools are not at present preparing these boys and girls
for a wholesome and useful life. They have no preparation
for meeting and overcoming life's obstacles.

Dillon found that the more children there ars in a
family, the greater the percentage of school-lsavers.

The emotional immaturity of high school puplls some-
times leads them into early marriages, thereby depriving
them of a normal youth.

Dillon found that children preferred work to school,
wanted spending money, were not interested in school work,
needed money for clothing, dislliked subjects or teachers,
and had parents who wanted them to leave school. Dillon

then made a study to find what would have kept the pupils in
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school and found that they wanted work experlences, vocational
instruction, participation in school activities, and individ-
ual instruction.

Bell found that the parent's occupation as well as
relief status, size of family, and educational level had a
bearing on the child's withdrawal from school. Williams
found that flfty-two per cent of the students whose parsnts
were unskilled workers dropped out of school, but that only
ten per cent of the children of professional people dropped
out.

He He Rickman points out that most of the drop-outs
had failed in two or more subjects.

It is hoped that this study will make a factual
contribution that will assist in the detsrmination of
appropriate ways and means of reducing pupil eliminations

and making school experiences more valuable,




CHAPTER IIT
ANALYSIS OF DATA

The 1nformation obtained from pupils answering
questionnaires, the school records of the school-=leavers, and
information obtained from the teachers who were able to fur-
nish data were carefully studied in an attempt to reach a
conclusion as to the probable cause for puplls leaving Merion
High School.

Two gquestionnaires, one to each pupil who had left
school and one to his teacher, wers sent outjand a study of
the information garnered from them was made. These completed
questionnaires and the school rscords of the pupils were
used in all cases where this was practicale. For purposes of
comparison a number of records of the graduates of the class
of 1950, chosen at random, and equal to the number of pupils
replying to the questionnaire were employed.

It was the desire of the investigator to secure all
avallable evidence that might have a bearing upon the child's
leaving school, and to that end many questions were asked
that, considered separatsly, might appear superfluous; but
when looked upon as only an integral part of the whole
picture should prove valuable factors. In the discussion of
the findings, information from all the sources was used

either separately or in combination with the other evidence.
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The age of the pupll at the time he left school, the
compulsory attendance laws, and the child labor laws, all
combine to affect the child's remaining in school or dropping
out. The heavliest mortality occurred in the ninth and tenth
grades when the pupil reached the age of sixteen. Table I
shows that out of the seventy-eight, forty-one dropped out
when they attained the age of sixteen, and sixteen left at the
age of seventeen. OQut of the group of thirty-two who replied
to the questionnaire, thirteen dropped out at age slxteen and

six at the age of seventeen.
TABLE I

AGES OF ALIL SCHOOL-LEAVERS AND THOSE REPLYING TO QUESTION-
NAIRE AT TIME THEY LEFT SCHOOL

Age at time of All 78 32
leaving school leavers leavers

1S = = = = = = = = = 2 = = = == = = = 2
16 = = = = = = = - =~ Sl = rmi= = S - - 13
19 = == &' = & = 18 = = = = = = = = 6
18 = = = = = = = « = 9 = === === 4
19 = = m o = = = = = 5 = = = = = = = = 4
20 = = = = = = = - - 0 = =====-- = 0
Bl = = « = = o= == L == = =laieie 1
22 = = = = = = - - - 1 === ====- 1
B3 = = = = = = = = = L. == = m =i o= - 1

Total = = = 78 = = = = = = = = 32
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It will be noted that two pupils left school at the
age of fifteen when they were still under the compulsory
school law age. This was reported to the County Welfare
Qffice, and an investigation was made; but, since the parents
claimed that the puplls were needed at home, they were not
compelled to return to school. It is virtually impossible to
enforce the school attendance law when parents know about the
"personal hardship" clause that i1s now contained in it. This
clause permits parents who plead "personal hardship" to keep
their children at home to asslst wlth the work.

Retardation, which may have occurred in the lower
grades, coupled with subject fallures in high school, causes
the pupil to be older than his classmates and is a contribu-
tory cause for his leaving school. This study shows that
there i1s a decrease in the number leaving school as the
student progresses.

Table II shows that of the seventy-eight who stopped
school there were thirty-one pupils who left school in the
ninth grade, twenty-four in the tenth grade, seventeen in the
eleventh, and only six dropped out during thelr senior year.

0f the 162 who entersd the ninth grade almost fifty
per cent falled to graduate, and about seventy per cent of
this number dropped out in the ninth and tenth grades, or at
about the time they passed the compulsory school law ags. Of

the thirty-two pupils who replled to the questionnaire, over
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one~-half dropped out in the ninth grade, and almost one-half

of the remaining students left when they were 1n the tenth

grade.

TABLE II

THE NUMBER DROPPING OUT IN EACH GRADE FiOM ALL SEVENTY-EIGHT
AND FROM THE THIRTY-TWO REPLYING TO QUESTIONNAIRES

Grade Drop-outs (all 78) Drop-outs (32)
I 3L = = = = = = = = = 17
10 = = = = = = = = = = = 24 = = = = = = = = = 7
11 = = = = = = = = = = - 17 = = = = = = = = = 4
12 = = = = = = = = = = = 6 - = == === = = 4
Fotal = = = M8 =iv % & = == ini& 32

Moving from town to town and from one school to
another indicates cause for dropping out of school. The
thirty-two students chosen at random who graduated had lived
in or around Marion all thelr lives with the exception of
five, and of this five only one had moved more than twice.
From the answers of the thirty-two pupils answering the
questionnalre, five had lived in Marion all their lives, five
had moved only once, seven had moved twice, five had moved
three times, three had moved four times, one had moved six
times, and one had moved seven times. The number of schools
attended naturally bore a close correlation to the numbser of
times they had moved. Much time was lost in trying to adjust

to the different schools, teachers and communities.
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Operations and procedures vary from school to school as do
the teachers and methods of teaching employed. Is it any
wonder thet a child was ready to glve up hls educational
career when he had changed schools and environments six or
seven times? This moving about from job to job might indi-
cate a low income family and a marked degree of instability.
It is not likely that those who moved three or more times
owned their own homes.

The educational level of the parents seems to have
considerable bearing on the chlld. Table III shows that
about one-half of the parents had a level of about the seventh
grade. Slnce the general educational level of the parents of
those leaving school was low, i1t was expected that the quality
of BEnglish spoken in the home and the limited vocabulary of
the parents proved detrimental to the school progress of the
childe. Of the thirty-two graduates selected at random for
this study, fourteen had parents with a high school education,
five had parents with a college education, and the remalning
thirteen had parents who had finished the seventih grade. The
educational level of the parents of the graduates was higher
than that of the parents of the drop-outs, but this evidence
may not be considered as conclusive since nine pupils left
who had parents with a high schocl education and thirteen

puplls graduated who had parents who had not been to high

schoole.
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TABLE III

EDUCATIONAL LEVEL OBTAINED BY PARENTS OF THIRTY-TWO STUDENTS
REPLYING TO QUESTIONNAIRE

Grade complsted Mother Father
Thipd — = = = @ = & m = & on - l = === = « 1
Fifth = = = = = = = = = =« = = = = S = = = - - - 5
Seventh = = = = = =« = & == = = = 13 = = = = - = 13
Part of high school = = = = = - = 9 = = = - = = 9
College or business training- - - O = === == 0

The fact that the drop=-outs were in high schcol indi-
cates that the general educational level of the family as a
whole is higher for the children than that of the parents.
This in itself is good, but when comparsed to the general in-
crease In attendance in all grades, and the higher general
average educational level this fact loses some of 1its
significance. Some parents may say, "I've got along on a
free school education, and that's good.enough for my child,"
but most parents naturally want thelr children to have a
better chance in life than they have had.

The occupations of the parents of the thirty-two
students furnishing data fall Into the low income group.
Eighteen fathers and thirteen mothers are engaged in textile
manufacturing, while furniture factory workers and store
clerks ars second for the fathers and mothers respectively.

Table IV shows the occupations of the parents of the
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thirty-two answering the questionnaire. The occupations of
the parents of the thirty-two graduates are quite similar to
the occupations of the parents of the drop-outs. Twenty-three
of the fathers are engaged in textile work, four in furniturse
manufacture, two are enaged in professional work (dentist and
judge ), two are state employees, and one is dead. The occu-
pations of the mothers are not listed on the permanent records
except in the case of the pupil whose father 1s dead; the

mother of this child is employed in a hoslery mill.

TABLE IV
OCCUPATIONS OF PARENTS OF PUPILS ANSWERING QUESTIONNAIRE

Occupation Mother Father
Textlle manufacturing - - - - - 13 = = = = = = 18
Furnlture manufacturing - - - = 0 - - - - - = 5
Housowife = = = = = = = = = =« = 1l = = = = = = 0
Store clerk = = = = = = = = = = GRS = 0
Mechanig- = = = = = = = = = =« - 0O === = = = 3
Farmer= = = = = = = = = = = = - = b o o
Public works= = = = = = = = = = Q=== === 2

In trying to ascertain i1f the numbsr in the family had
any bearing on the number of drop-outs, 1t was asked 1in the
questionnaire how many brothers and sisters were to be found
in the famlily of each pupll questioned. The results of this
study will be found in Table V. There was only one student
who had no brothers or sisters, and the number in other

familiss varied from one to eleven. Table V shows the
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distribution from the thirty-two puplls who answered the
questionnaire.

TABLE V

SIZE OF FAMILIES

Number of familles in Number of brothers and sisters
each group in family of those replying
T 0
l = = = 0 = - e e st nee .- .- 1
R R L R R 2
e 3
R N 4
S o = m e e e B S e e i e e 5
R T e 6
T NN /.
O = = = = = = = = = = & & o - - e - 8
R A N 9
Qi m e = i e e st s e e e e e e e 10
= = = s e e e = e e s e S e e S 4l

The twenty-seven out of thirty-two answering this
question showed thet the average was 5.63 children per family.
(The average number of children per family according to the
19560 Statistical Abstract of the United States shows that
there were 2.5 children per family in North Cerolina). This
fact coupled with the fact that the majority of the pupils
comé from low-income-group families may be recognized as a
factor in causing drop-outs. It is usually conceded that the
larger the family is, the harder 1t 1s for the parents to pay
for educational advancement. The higher a student advances

in high school, the greater becomes the expense--if the
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student 1s to have the advantages and privileges afforded by
the school. The decreasing number of drop-outs shows, how-
ever, that the nearer a student is to his goal, the greater
is his deslire to achieve it.

Eleven of the drop-outs did not check any reason for
having left school, and scme checked more than one reason.
About one-third said they were tired of school, and about
one-half sald they were elther necded at home or were enter-
ing military service. About one-fourth of the answers
checked showed that the chlld was needed at home or was fall-
Ing and discouraged. Two or three sald they were too old or
could not get the subjects they wanted to study.

An analysis of the answers given shows that the largest
group checked "I was tired of school." Obviously the school
had no interest for them, else they would not have been tired
of ite The lure of the military service proved stronger for
five than the desire to complete high school. Many of the
pupils who checked other reasons might have been helped by
proper and timely guidance and counsel.

Table VI shows that the majority of the perents of the
pupils tried to keep their children in school. The fact that
they were unable to do so indicates that the parental control

of the child was inadedquate.
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TABLE VI

DOMESTIC STATUS AND ATTITUDE OF PARENTS

Tried to keep D1d not care Deceased Not living

Parent

meé in school if I left together
Mother 16 6 1 3
Father 14 L S 3

The parents who did not care if the child left school

were glving permisslon by acqulescence at least. If the chilad

were a half or whole orphan, again guidance and assistance

might have helped him to remain 1in school.

About one-third of the students replying to the

questiocnnaire said they were working and comling to school at

the same time. They were working a full eight-hour shift

beginning in the afternoon at three o'clock and ending at

eleven o'clock at night. The loss of sleep and fatligue caused

by the double task of working and attending school caused the

pupils to be listless and sleepy on class and impaired their

learning ablility. Only about one-third of those dropping out

had a regular job when they stopped.

The majority of those stopping school indicated that

they were working in textile or furniture factories. The

avallebility and accessibility of work for boys and girls in

school appesrs to be a temptation to stop school. PBoys and
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girls are apt to take the short rather than the long-range
view 1n matters concerning thelr wage-sarning ability,
especially 1f they are underprivileged in the first place.

Twelve pupils replied that they believed the teachers
to be 1lnterested in the pupils end their affairs, but four-
teen replied that they had not found the teachers to be of
any help. One pupll wrote on the back of his questionnailre:
"I have found that the pupll who needed help the most got
the least."”

Only a few of the questionnaires were answered in their
entirety. The majority answered all the questicns on the first
page, but the number of replies grew fewer and fewer on the
second and third pages.

A comparison of the intelligence quotients of the
puplls who had dropped out of school and those of the thirty-
two graduates picked at random showed that the I. Q. of the
graduates ran about ten points higher than those of the drop-
outs. The range of the graduates was from eighty-flve to one
hundred and thirty-one, while that of the schocl-leavers was
from seventy-four to one hundred and eleven. This evidence
is somewhat inconclusive, since many of the graduates had
I. Q.'s that were lower than the I. Q.'s of somé of the drop-
outs.

The teachers replylng to the questionnaire gave so many

different answers to each of the questions that it would be
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almost 1mpossible to tabulate the answers from all teachers.
Therefore, an attempt was made to ascertain what the majority
of answers were and arrive at a general consensus of opinion
from the teachers. Most of the questionnaires were sent to
homeroom teachers, since they were the keepers of the records,
and had been asked as a part of thelr homeroom guidance work
to visit the homes of all their pupils.

In answer to the question as to the kind of work the
student was doing, most of the teachers stated that the quali-
ty of work was poor. The teachers, however, thought that the
puplils were capable of doing the work required of them. Most
of the teachers stated that they believed the work was adapted
to the pupil's needs, but one must discount something for
prejudice's sake because of the fact that the'teacher was
belng asked 1f her favorite subject was meeting tﬁe neads of
her puplls.

In reply to the question as to the real reason for
the child's leaving school, the answers ranged from "in-
difference" to "expelled." Eight teachers listed the former
while only one listed the latter. "Lazy," "didn't try,"
"boy-crazy," "girl-crazy," "his jug was full," etc. were
typical of the answers to this question.

About one-half the teachers sald they had talked to
the pupil about his intention of leaving school, and some

teachers reported that it was necessary for the child to stop
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school and go to work to help support his family. Almost all
reported that the child would have proflted by staying 1n
school the remainder of the year and/or until he graduated.

The teachers were almost in complete accord in saying
that the courses were not suited to the needs of those that
dropped out, and that manual arts and handicraft work should
have been introduced into the school. There was one dis-
crepancy between the answers of the students concerning the
help they recelved from teachers and the reports of the
teachers on the help they had given the pupil. A teacher in
Marion High School teaches an average of about 150 students
per day. It is almost impossible for her to give individual
attention to all her pupils, but the student only has to
evaluate an average of four teachers, The student really
hes a better chance to study the teacher than the teacher has
to observe the individual pupill.

Only two pupils answering the questionnaire stated
that they would try to return to school.

Irregular ettendance proved a very vital factor in
their leaving school. It was necessary to choose the
semester prior to the semester in which the student stopped
school for this study because of the fact that the drop-outs
left at different times. It was found that the average
number of days absent in the last whole semester was 19.6

days=--almost a whole school month. The number of days absent
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for the students who graduated, teken from the same semester,
averaged only 2.1 days per pupil. It is easy to see that a
student who stays out or is kept out of school for almost a
third of a semester is apt to become behind in his assign-
ments, to neglect to make up work missed, to become dis-
couraged and finally to leave school. Only the absences of
the children under sixteen were turned over to the McDowell
County Welfare Department, and many of those 1lnvestigated by
this agency continued to be absent from school., Nothing was
done about those who had reached their sixteenth birthday

other than a few futile appeals by the teachers.
SUMMARY

Three sources of data were used in this study: A
pupil questicnnaire, a teacher check list, and the school
records of the drop-outs and a similar number of the records
of the graduates. An attempt was made to secure all data
that might be pertinent to the study.

It was found that the age of the pupll had a bearing
on his leaving school. Most drop=-outs occurred when the pupill
reached sixteen and was 1n the ninth or tenth grade. The
number of drop-outs decreased as the student progressed in
high schocl.

Almost fifty per cent of the students who entered the

ninth grade failed to graduate with thelr class. It is
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believed that one cause of this high percentage of drop-outs
was due to lax enforcement of the attendance laws. Children
of transients showed a tendency to leave school prior to
graduation. The educatlonal level of the parsents was found
to affect the students. The children who dropped out had
parents with a lower educational level than the parents of
the graduates. Most of the drop-outs had parents who be-
longed in the low lncome groupe.

The fact that the majority of the parents tried to
keep the pupll in school shows a lack of parental influence.
The second largest group did not care 1f the pupll left.

The avallability of work provides a cause for leaving
school. Many of the students left school because the school
did not provide work experlence 1n school.

The teachers thought the puplls could have profited by
remeining in school. They agreed that the school did not
offer the courses sulted to the pupils who dropped out, and
recommended vocational courses.

The attendance records of the pupils who stopped
school showed that they were absent from school the semester
prior to the semester in which they left an average of 19.6
days out of the ninety days belonging.

It 1s hoped that, by close co=-operation of administra-
tors, teachers, parents and others interested in youth, Marion
High School may become an agency capable of developing all

students to the utmost limits of their capabilities.




CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The educational progress of children who are more or
less constantly on the move is hindered to the extent that
the child is often retained in a grade, gets behind his age
group, becomes disheartened, and stops school. The idsal
solution to this problem would be to eliminate the necessity
for becoming a transient. By raising the educational level
of the entire population, the incentive to become stable and
financially secure would be strengthened. The best thing
educators can do, in the opinicn of the writer, is to educate
the children of transients so that they may be able to assume
a position of responsibility in the communlity and not follow
in the footsteps of their "Ishmaelistic" parents. Therefore,
take the child at whatever achievement level he happens to be
and develop his potentielities. Give him a sense of "belong-
ing"; trust him, gulde him; and never cease to assist him.

The lure of immediate employment 1s much brighter than
the ultimate benefits expected to grow out of a high school
education. The home environment of the low income families
1s poor. The children of these homes do not have the comforts,
convenlences, and luxuries that the children of higher income
famlilies do. There is, then, a constant longlng on the part

of the poorer child for the things he does not have. He
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thinks that by securing employment, he will be able to pur-
chase these things himself, and attain the status of his more
fortunate classmates. Even such & small item as not having
any spending money of his own might lead to frustration and
despair.

Industry and trade at present will employ those per-
sons who are available regardless of their educational attain-
ment. If the merchants and manufacturers associations would
pass and publicize a resolution that they would not hire any
person in the future who had not completed his high school
education, attendance would pick up 1n the schools, and a
greater effort to finish high school would be made by the
pupils. It 1s recormmended that this proposed plan be pre-
sented to the merchants and manufacturers associations and
thelr co-operetion solicited.

Since lack of financial security is a factor in
causing children to stop school, it is recommended that the
local school district vote a special school tax to take care
of all the expenses of the children in school. This would
include lunches, book rentals, fees, entertainments, and every
other expense connected with the school. This would not be
unfair to those people who have no children in school since
they would reap the benefits which accompany a better-

educated, more desirable citizenry. Education is a public

responsibilitye.
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The teachers at present are overloaded and overworked
in Marilon High School. There are no guidance counsslors,
attendance officers, or soclal workers 1ln the school. What-
ever work is done along these lines is done by the faculty of
the school. Needless to say, the result is very unsatlsfactory.
With the revenue derived from a speclal tax, these servlces
could be rendersd to the puplils, and 1t is belisved that the
percentage of drop-outs and fallures would be materially
reduced.

Some of the children are not mentally able to do the
school work. In most cases, the famllles containing mentally
deficient children are large. We now have on our law books
a sterlilization law which permits sterilization of mental
incompetents, but only if the person or his guardian 1s
willing to have this done. It is rscommendsd that our state
pass a compulsory sterilizafion law and compel all persons
with the mentality of a moron or lowsr to be sterilized.
This, in time, would raise the mental lsvel of the popula-
tion. There can be little or no argument for reproducing
mental incompetents, and morons are more prolific than
people of higher mentality.

Granting that the teachers of Marion High School are
overworked, thers appears to be more stress on subject
metter than on humen needs. It 1s recommended that emphasis

be placed on the Iindividual and his needs, and that the




36
curriculum be expanded to take care of the individual
differences of the puplls.

At present, the tegchlng 1s dirscted toward the
average student and the poorer-than-average student as well
as the better-than-average student are neglected. The poor
student 1s lost iIn a maze of confusion, doubt, and frustra-
tlon, and the best students are bored by the necessary
repetitions and are induced to become lazy and lackadaisical
in their worke. Each child should be tested and his ability
and grade levsel determined. Then it is recommended that sach
child be assigned work according to his ability. Only in
this manner can each child realize the full benefits of his
school experience.

All children who left school had a reason sufficient
unto themselves, at least, for leaving. The majority of the
students could havs stayed in school, and all should have
been able to stay. Absences from school played a part in the
eliminations from school. Very few students with a perfect
or near-perfect attendance record dropped out. Continued
absences caused the student to get behind with his assign-
ments, to lose interest in hls work, to become discouraged,
and finally, to drop out.

Thers should be a guldance director in the school and
an attendance officer. Then, whenever an absence occurs, an

investigation should be made at once and a remedy sought to
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prevent a recurrence of the absence.

This Investlgation showed that the grsater percentage
of the parents tried to kesep the children in school. The
fact that they failed to cause the children to remain in
school 1s an 1ndictment of parental authority. About one-
fourth of the students replying said that their parsnts
did not care 1f they left school. Thils, too, 1s a deplorable
condition, and is one which only time and general educatlcnal
enlightenment can remedy. A closer relationship of parents
and teachers through visltation and parent teacher work will
help toward parent education.

The greatest number of drop-outs had received more
help toward selsction of a l1life work from sources outside the
schools. Thls fact again polnts toward the need of a coun-
selling service. Most teachers, 1f they had the time, are
totally unprepared for this Important task.

Mjijhat will I be able to do when I finish high school%"
This question was answered in the minds of many students,
"Not a thing I can't do now! Why waste my time in school?”

A good counselor would have been able to show the student
whers 1t would be advantageous for him to remain in school.
Most teachers wers not capable of doing this.

Only a few of the students had taken part in extra-

curricular activities., It 1s recommended that the curriculum

be expanded to lnclude a full program of extra-class activities
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that will involve every student. A sense of belonging and
contributing will help the student to take pride in his
accomplishments, give him a sense of "belonging," and will
engender a better school spirit generally.

The curriculum of Marion High School is designed
primarily for the student who plans to enter college. Since
only about twenty per cent of the students actually go to
college, the remalning elghtyper cent (with the exception of
the commerclal students) are not being prepared for what
they will encounter upon graduation. It is recommended that
the school provide courses in manual arts, such as wood-
working, cabinet making, machine shop practices, blue-
printing, draftsmanship, carpentry, weaving, typesetting,
and distributive education to meet the needs of those who

will enter upon life's work instead of golng on to college.




BIBLIOGRAPHY



BIBLIOGRAPHY

A. BOOKS

Bell, Howard M., Youth Tell Thelr Stor%. Washington:
American Council on Education, « RT3 DPpe

Bureau of the Census, Statistical Abstract of the United
States. Washington, De Ce: U. S. Government Printing

Of‘fIce, 1950,

Counts, George S., The Selective Character of American
Secondary Educa¥lon. Chicago: University of ChIcago,
Y2 62 DPpe

Dillon, Howard J., Early School Leavers. New York: National
Child Lebor Committes, 1949. 95 ppe

Douglass, Aubrey A., Modern Secondary Education. New York:
Houghton Mifflin Company, l1948. 738 pp.

Douglass, Harl R., Organlzation and Administratlon of the
Secondary Schools. New York: Ginn and Company, 1932.
079 pp.

Eckert, Ruth E., and Thomas 0. Marshall, When Youth Leavse
School. New York Regents Inquiry. New York: McGraw=-
HITT Book Compeny, 1938. 360 pp.

Holley, Charles S., "The Relationship Betwsen Persistence
in School and Home Conditions," Fifteenth Yesarbook of
the National Society for the Study of Education, Part
Il. Bloomington, Illinois: Public School Publishing
Company, 1916. ppe. 1l-119.

Johnson, Arthur, Jr., Personallty Adjustment of School
Children. New York: D. Appleton Company, 193ls 376 DPpe

Jones, Arthur J., Principles of Guidance. New York: McGraw-
Hill Book Company, InC., 1984. 456 pp.

Koos, Leonard V., The American Secondary School. New York:
Ginn and Company, 1907, 76D Dpe

Koos, Leonard V., and Grayson N. Kefauver, Guidance in
Secondary Schools. New York: Macmlllan Company, 1l932.

640 DD




41

Monroe, W. H., editor, Encyclopedia of Educational Research.
New York: The Macmillan Company, 1938. 1726 pp.

Pressley, L. S., Pszchologg and the New Education. New Yorks
Harper and Brothers, 1938. 594 DD

B. PERIODICAL ARTICLES
Lees, Hannah, "Bright Kids Can Fail," Collier's, 122:58/4,
October 16, 1948.
McIntosh, D. C., "Msaning of the 1940 Census for the Educa-

tional Reconstructional Reconstruction," Educational
Administration and Supervision, 29:5356-44, March, 1943.

Melcher, George, "Wny Students Leave School," The School
Review, 54:255-56, May, 1l946.

Miller, We S., "The Intelligence and Later Scholastic Success
of Sixth Grade Puplls," School and Society, 55:163-68,
F'ebruary, 1942.

Rickman, H. H., "Drop=-Quts-~Elizabeth, New Jersey, School
System's Plan Has Reduced Delinquency Almost Fifty Per
Cent," Clearing House, XIII, 548-50, lMay, 1939.

Rienoehl, C. M., "Promotional Units Eliminats Grade
Failures," The Nation's Schools, 26:70-75, October,
1940,

Samler, Joseph, "The High School Graduate and Drop=-OQut,"
Journal of Experimental Education, VII, 233-34, December,
1958

Sisson, Donald, "Guidance and Juvenlle Delinquency," High
School Journal, 23:66=70, February, 1940,

Williams, Aubrey, "Elimination and the High School Student,"
School and Society, 49:441-42, April, 1939.




APPENDIX



LETTER ACCOMPANYING QUESTIONNAIRES SENT TO DROP-OUTS

Dear

I am sending out some questionnaires to a few of
the pupils who have dropped out of school the past four
years. From the information secured in this way we hope
to make some changes in our school program. We hope to
make changes that will better adapt the offerings of the
school to the needs of those who are dropping out.

You will be dolng us a great favor 1f you will
carefully fill out the questionnaire and return it to me
as soon &s possible. If you will be frank and honest in
your answers it will help us to bulld a better school.

All your answers will be kept absolutely confidential. If
there are some questlons which you do not understand or if
you would like to discuss something more in detail, I will
oe glad for you to use the back of the questionnaire or
write me a letter. It 1s not necessary for you to sign

this questionnaire.

I would like to see you sometime soon and talk over

some of the polnts more in detall. I can see you outside
of teachlng hours at your home or in school whenever 1t

wlll be convenlent with you.

I am enclosing a stamped, self-addressed envelope
for your convenience.

Thanking you very much for your kindness, I am

Very truly yours,

43

Charles C. Elledge, Principal

Marlon High School

Enclosure
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PUPIL QUESTI(NNAIRE

Name

Grade

——————t

Age

Post Office

St. or R' l“-‘. D.

Birth Date

(1) I have lived in the communi-
ty where I am now living:

___ less than 1 year
l to 2 years

—___ 3 to 5 years

—__ Over 5 years

___ All my life

(2) During my life I have moved
times. I have lived in the

TolTowing communities:

I have attended (number)
schools. Those schools were as
follows:

(3) My father's educational
tralning was as follows: (check)
never went to school
— 3rd grade
~ 5th grade
___ 7th grade
part of high school
—____ completed high school
___ took business training
___ went to trade school
went to college

(4) Ny father's occupation 1s or
was as follows: (Please indicate
exactly the work he does.) Ex-
ample: M"loom fixer," "sweeper in
textile mill.")

Father's Name

(5) My mother's educa-
tlonal tralning is or was
as follows: (check)
never went to school
ord grade

oth grade

7th grade

part of high school
completed high school
took business training
went to trade school
went to college

RERRRERR

My mother's occupation
or was as followsg

e —~
n o,
~

(7) The total number of
children iIn my family in-
cluding myself, 1is .
I have brothers older
O0f my older
have finished
high school, and of my
older sisters have
finished high school.

(8) I left school because:

was tired of school

was getting married

was needed at home

had trouble with

teachers

was suspended

believe that I have

received all the edu-

cation I need

I want to be financially
independent

The school does not teach
the subjects I wanted

H H HHHH




was failing and dis-
couraged
had to earn money to
help support my family
wanted more lelsure time
felt I was getting too
old to go to school
didn't feel a high school
education was worth the
effort

There was 1llness 1n my

family

____ I had been 1ill

H HH H H

(Other)

(9) My father:
Tried to keep me in school
~ Is not living
T Didn't care if I left
—  school
Wes not living with my
mother
Was not living at home

(LO0) My mother:
Tried to keep me in school
~— Didn't care if I left
school
Wanted me to leave school
— Is not living
—___ Is not living at my home

(11) While in school, I
worked hours for pay each
week. Iy weekly earnings were

% . The type of work that
I did is as follows:

435

(12) When I left school, I
(check)
Definitely had a regular

job
Thought I had a job
Expected to try to get a
job
Did not expect to work
The type of work that I have
been doing is as follows:

I (have, have not) worked at
this job before. (Underline
correct words)

(13) I (have, have not)
declided upon ths vocatiocn
which I would like best to
follow. The work I would
prefer or I would rather do
is as follows:

I (do, do not) feel that my
educational treining has
been sufficlent to enable me
to do this work.

(14) I have received the
most help and information
concerning the possible
selecticn of a life work
from: (Check not more than
three: double check the one
you consider to have given
the most information.)
___ Members of my famlly
Other relatives or friends
School superintendent or

I have been dolng this work to
(check)

Help with family expenses
Learn a vocation

Get spending money

Get money whilch I can save

(Others)

usually work at home about
hours per week.

l H

principal
Hlgh school teachers
Books I have read
Business men or workers
who were familiar with
the work
No one

]




(15) I (heove, have not) dropped
out of school before. (If you
have dropped out before indicate
what grade you werse in at that
time.)

(16) I (would, would not) stay
in school to secure speclal

training in a vocational course.
The vocational course that I am
most interested in 1s

I (would, would not) be interest~
ed in attending evening classes.
I (would, would not) be interest-
ed in going to school part time
and working part time. (Under-
line the correct word or words.)

(17) While in high school, I took
part in the following activities.
(Check)

Basketball

Baseball

Dramatic Club

Photography Club

Debating

Library Club

Music Club

F. I;l. A.

None

RERRRRRD

(others)

The activities that L would have
liked to have taken part in, if
they had been promoted by the
schocl, are .

(18) I (have, have not) found the

high school teachers interested

in my home and home life.

have, indicate how this interest

has been shown.)

Teachers visited my home in
time of sickness

Teachers visited my home to
check on absences.

Teachers visited my home to
Inform my parents of the
type of work I was doing.

(If you

46

Teachers made friend-
ly visits.

Teachers inquired
about my parents
and home.

Teachers carried me
home when I was
sick.

(others)

(19) I (did, did not)

think the teachers were

really interested in my

welfare while I was in

schocl. I (did, did not)

have teachers to whom I could

go, as I would to a pal, to

talk over problems which

were warrylng me. Among

the personal problems that

I discussed with my

teachers were;

Problems about my home
1life

Problems about my
health

Troubles I had with my
glrl friends (boy
friends 1f you are a
glrl)

My life work or vo-
cation

Adviseblility of leaving
school

Elective courses I was
planning to take in
high school

Hobbles in which I was
interested.

—

(20) 1In elementary school

I failed (number)

grades. These were &as
follows:

In high school I failed
(number) courses. These were
as follows:
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I (do, do not) feel that the courses I have taken in high
school have been of a definite value to me (Underline the
correct word or words.)

If you feel that the courses have been valuable indicate
the one that you think has been the most valuable and tell

why you think 1t has been.
has been the most valuable because

(21) The courses that I found to be the most lnteresting
are listed below. (If you have found no courses interesting,

leave the spaces blank) was the most interest-
ing. Other interesting courses were

(22) I (do, do not) intend to return to school next yesar.

(23) TUse the back of this letter for any comments which
you would like to meke about the school.
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TEACHER QUESTIONNAIRE

Information concerning

Subject or home room teacher

l. What subjectwas the student taking under you?
What kind of work was he dolng?
If the student was falling, do you think he was capable
of dolng the standard of work that is required in your
class% Do you think the
course was adapted to the student's needs%

2. What do you think was the real reason for the student's
stopping school?®
Had he talked with you about his intention of leaving
school 4 List below any significant facts that
you happen to know about the student's home life or
personality that might have contributed to his failure
to succeed in high school.

3. Do you think the student would have profited by staying
in school the rest of this year? By staying in
school until he graduated?

4, In your opinion, what courses that sre now being offered
are best sulted to the needs of this student?
If he has already taken these courses, do you know
whether he was interested in taking them?

5. In your opinion, what courses that are not being offered
should be introduced for such a student as this?

6. Into what vocation do you think this student would best
fit® Do you know whether or not he 1is
interested in this vocation? If you happen to
know any other vocation in which the student is interested
please list.

7. What lelsure activities seemed to lnterest the student%

8. Have you had talks with the student in which you attempted
to offer any form of guidance?

9. What do you think the schcol could have done to have been
of more service to the pupil«




10.
1l
12,

What wes the pupil's intelllgence quotient?

What was the pupll's grade level?

49

What physical handicaps did the pupil have?%
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SCHOOL RECORD

Name Age

Birthplace Parent!'s Name

Residence Parent's Occupation

Subject lst Term e2nd Term Yr. Ave. Days
Grade Grade Grade Absent

Ninth Grade:

Tenth CGrade:

Eleventh Crade:

Twelfth Grade:




